Progression of Chronology in History

The national curriculum (Key Stages 1 and 2) for history aims to ensure that all pupils:
e know and understand the history of these islands as a coherent, chronological narrative, from the earliest times to the present day: how
people’s lives have shaped this nation and how Britain has influenced and been influenced by the wider world
Chronological Understanding

Sequencing, events, stories, pictures and periods over time to show how different times relate to each other and contribute to a coherent understanding of
the past. You don’t have to teach topics in chronological order but need to relate the topics you teach to their chronological context.

Chronological
Knowledge/
understanding

EYFS
Sequence
familiar
events
(discuss)

Use language
relating to
time.

Evidence-
through talk,
drawings and
photographs
added to
Tapestry

Year 1
Sequence 3 or 4

artefacts/sources.

Evidence-photos
of artefacts
ordered by
children or
pictures ordered
by the children
glued in topic
books

Sequence events
within lifetime on
a simple line.
Evidence-Pictures
and simple
captions ordered
and glued in topic
books.

years/ centuries
relating to period
studied.

Year 2 Year 3
Sequence artefacts closer Place dates
together. and events
Evidence-photographs of on a timeline
artefacts ordered by the for the
children with simple captions.  period being
studied
Sequence events on a timeline
for people and events beyond  Use BC/ AD,
living memory. years/
Evidence-events from the great centuries
fire of London (picture and relating to
caption) ordered on a time line  period
and glued in topic books. studied

Exposure to BC/ AD, years/
centuries relating to period
studied

Year 4

Place dates and
eventson a
timeline for the
period being
studied.

Focus on a
significant event
within the period
studied. (more
focussed timeline)

Use BC/ AD, years/

centuries relating to

period studied

Use relevant/ more
complex dates
e.g. 1945

Year 5
Place key
events from
current
period of
study on a
time line, in
relation to
one other
period of
time.(E.g
Ancient
Egypt and
Britain)

Use
relevant/
more
complex
dates

e.g. 8" May
1945

hull collaborative
academy trust

Year 6

Place key
events from
current period
of study on a
time line, in
relation to one
other period of
time.(E.g
Slavery and
Britain)

Focuson a
significant
event within
the period
studied. (more
focussed
timeline with
spaces
signifying the
amount of
time))



Progression of the Key Processes of History

The national curriculum (Key Stages 1 and 2) for history aims to ensure that all pupils:
¢ understand the methods of historical enquiry, including how evidence is used rigorously to make historical claims, and discern how and
why contrasting arguments and interpretations of the past have been constructed

Asking Questions

Use relevant/
more complex
dates e.g. 8t
May 1945

hull collaborative
academy trust

A historian will ask a variety of questions in order to find out historical information about a source. The same questions can be asked of either a Primary
Source or a Secondary Source. So, an essential function of historians (and really any of us who seek to understand the past) is asking a question, or to be
more precise, formulating historical questions. So, what are some questions those interested in the past might ask? They might ask something like this: how
did religious sentiment impact the development of the Temperance (anti-alcohol) movement in the years leading up to Prohibition? Or: were the 'flappers'
of the 1920s true feminists, or was it simply a faddish style? These are examples of historical questions, or what we might call historical inquiry. Historical
guestions are often complex. They ask things like how, why, or to what extent? Sometimes they ask the about the relationship between two phenomena.

Asking Questions

Ask questions of
aspects of...

Year 1

Ask questions
and with support
answer some
simple historical
questions

e.g. Why would
you use this?
When would you
use this?

When in the
past, is it from?

Year 2

Ask and answer
simple historical
questions.

e.g. Why would
you use this?
When would you
use this?

When in the
past, is it from?

Year 3

Formulate simple
questions from
the sources
(using question
stems)

Answer historical
questions

e.g What does
the source tell
you?

What else can
this tell you?

Year 4

Begin to
formulate, with
support,
historically valid
questions

(need to have
answered
examples first)

Answer historical
questions

Year 5

With support,
formulate
historically valid
guestions related
to the key
concepts
(Continuity and
Change; cause
and
consequence;
similarity and
difference;
significance)

Year 6

Formulate
historically valid
guestions related
to the key
concepts
(Continuity and
Change; cause
and
consequence;
similarity and
difference;
significance)



Using Sources

How do we know
about...from this
source?

e.g What does
the source tell

you?
What else can
this tell you?

How do we know
about...from this
source?

Answer historical
questions

e.g. What can we
learn from...?
What has this
taught you about
using evidence?

Use questions to
challenge
historical
concepts

e.g. How has this
source changed
your opinion?
How reliable....?
Why are there
different
interpretations
of this time
period?

Why do
historians
disagree?

Historical sources are, at their most basic level, something that tells us about history. It may be a document, a picture, a sound recording, a book, a cinema
film, a television program or an object. Any sort of artefact from the period in question that conveys information can qualify as a source. Historians get their
information from two different kinds of sources: primary and secondary. Primary sources are first hand sources; secondary sources are second-hand sources.
For example, suppose there had been a car accident. The description of the accident which a witness gives to the police is a primary source because it comes
from someone actually there at the time. The story in the newspaper the next day is a secondary source because the reporter who wrote the story did not
actually witness it. The reporter is presenting a way of understanding the accident or an interpretation.

Historical Enquiry
— Using evidence/
Communicating
Ideas

EYFS

Handle sources
of evidence
making simple
observations

E.g sketch the
source and
verbally ask and

Year 1

Handle sources
of evidence and
make
observations and
simple
comparisons

e.g. Photographs,
flight uniform,

Year 2

Use sources —
observe and
handle to answer
questions about
the past

e.g. Photographs,
toys, clothes,
objects related

Year 3

Use sources to
find out about
period studied
(ensure sources
cover a range to
avoid
stereotyping)
E.g children to
complete a table

Year 4

Expose pupils to
primary and
secondary
sources

Use a range of
sources/
evidence to build

Year 5

Begin to identify
and sort primary
and secondary
sources

Compare
accounts of
events from
different sources

Year 6

Recognise and
use primary and
secondary
sources

Link a range of
sources to make
own conclusions



answer simple
guestions

Interpretations of History

Hull Fair games,
sort into now
and then

to subject which
show now and
then

answering
guestions about
sources

up a picture of
the period study
E.g children to
have a range of
sources and
headings to
organise
information
under
(education, past
times, beliefs,
transport etc.)

in the form of a
discussion text

E.g linked to key
concepts
(Continuity and
Change; cause
and
consequence;
similarity and
difference;
significance)

Interpretations is one of the concepts that is specific to history and that makes it distinct as a subject. Children must understand that history is not black and
white but rather shades of grey. There are no right answers but rather different versions of the truth. This concept recognizes both the subjective nature of
historical evidence and the validity of multiple narrators. Children need to understand that primary evidence including oral history is not necessarily
objective but depends on why the account was created. They also need to be aware that the different stories about the same event can both be true
depending on the point of view of the narrator. This concept considers the reliability of evidence looking at fact, bias or point of view.

EYFS

Comment on
aspects of my
familiar world,

Interpretations of
History

Year 1

Understand
some ways we
find out about
the past

Year 2

Choose and use
parts of stories
and other
resources to

Year 3

With support,
evaluate the
usefulness of

different sources

Year 4

Begin to evaluate Understand fact
the usefulness of
different sources

Year 5 Year 6

Identify which
sources are fact
and opinion

and opinion



where | live or
the natural world
E.g oral history

E.g listen to
people talk about
the past and
comparing to
their own
experiences

show
understanding
E.g what did the
baker say about
the fire? What
did Pepys say?
What did the
King say?

E.g order sources
in order of
usefulness and
explain choices

Look at two
recounts of the
same event-why
might they be
different?

Use various
sources to piece
together
information
about a period of
history

E.g Ancient
Greek Olympics
sources from a
full range both
primary and
secondary

Offer some
reasons for
different
versions of
events

Select relevant
sections of
information from
sources to form
conclusions

Be aware that
different
evidence will
lead to different
conclusions,
some evidence /
authors may be
persuading or
giving a specific
viewpoint

Bring knowledge
together to
construct an
informed
response — linked
to 1 or more key
concept



